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Abstract: The processes to assess students’ learning acquired in various non-
formal and informal learning environments have become increasingly common in
Finnish university language centres in recent years. This paper describes new
developments at the University of Eastern Finland to assess students’ non-formal
and informal learning of English for Academic Purposes (EAP) with an electronic
examination system. Recognition of prior learning (RPL) had previously been
organised as on-campus examinations, although demand for digitalisation and
electronic examination systems had been voiced to provide students and staff
more flexibility and convenience. The digitalisation of the RPL process aimed to
develop the system in the most popular language for validation, English, and to
provide students and RPL assessors an increasingly effective method for assessing
prior learning. Finnish higher education institutions have invested heavily in
digital learning environments and this described transformation to a digitalised
RPL process can be seen as a logical response. We introduce the new RPL system
and its change from previous face-to-face assessment to the digital version, the
rationale for and practical implementation of the digitalisation. We also present
RPL assessors’ perceptions of the change, preview student data on the new system
and offer suggestions on the systematic and evidence-based development of the
recognition and validation of EAP in university language centres.

Keywords: recognition of prior learning, language testing, digital assessment,
non-formal and informal learning, English for Academic Purposes

1 Introduction

Recognition of prior learning (RPL), often also referred to as validation, is a
principle in education to recognise and value all learning acquired by an indi-
vidual, regardless of time or place (Colardyn and Bjørnåvold 2005; Duvekot et al.
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2014; Hult and Andersson 2008; UNESCO 2012). RPL, along with lifelong learning,
creates a continuous link between different forms of learning during a person’s
lifetime. Consequently, learning from various environments, whether formal,
non-formal or informal, can be evaluated and recognised for study purposes,
including higher education (HE) courses and credits. Typically, formal learning
takes place in an organised and structured environment such as a higher edu-
cation institution (HEI), includes highly structured objectives and the learning is
intentional from the learner’s perspective (European Commission 2001; UNESCO
2012). This type of learning can generally be recognised and validated through
applications of similar courses completed elsewhere. However, the recognition
processes for non-formal and informal learning are more challenging because the
learning is more diverse by nature. Non-formal learning can transpire through
planned activities such as workplace training and structured online learning,
whereas informal learning has no structure, is mostly unintentional or incidental
for the learner and can accumulate from daily activities related to work, family,
leisure or interests (Berman 2020; Billett 2010; Brown et al. 2020; Cedefop 2014;
Dressman and Sadler 2020). As learning is multifaceted and can be utilised for
various purposes, the recognition of prior learning involves several stakeholders
from individuals to society. The processes of recognition and validation within an
HE aim to reduce overlapping education and increase learner mobility and flex-
ible approaches to studying (Duvekot 2014; Mikkola and Petri 2019; Pokorny and
Whittaker 2014; Werquin 2010). However, within the educational context, RPL
should ultimately be viewed as a learner- and learning-centric approach that aims
to value the efforts of individuals and enhance their self-esteem (Chisvert-Tar-
azona et al. 2019; Hamer 2013). Studies show that RPL, particularly if successful
and resulting in the accumulation of credits, increases university students’
satisfaction with their studies (Mäkinen-Streng et al. 2017). Therefore, the
methods and practicalities of RPL should be suitable to and supportive of today’s
student body, which encourages the use of modern technology for RPL docu-
mentation and assessment. Various methods can be adopted in the assessment of
learning outcomes, including summative testing and examinations and evidence-
based methods such as portfolios, observations, simulations or work practices
(Colardyn and Bjørnåvold 2005). The key issue, as in any assessment, is that RPL
assessment is authentic, valid, transparent and reliable to ensure the quality and
validity of the system (Bohlinger 2017; Evans 2006; Joosten-ten Brinke et al. 2009;
Werquin 2010).

In this study we introduce the transition of the RPL process for non-formal and
informal learning of English for Academic Purposes (EAP) from an on-campus
examination set for a particular time and location into a more flexible and
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digitalised form using a national electronic examination system EXAM.1 In 2010
the University of Eastern Finland (UEF) Language Centre introduced a consistent
RPL system for twice-yearly RPL examinations for EAP courses, and overall
the system has been mostly successful and well-perceived by RPL participants
(Tuomainen 2014; 2015; 2018). However, in recent years, more flexibility and
convenience have been sought by both students and RPL assessors to streamline
and facilitate the process. Furthermore, since Finland invests heavily in educa-
tional technology, including digital assessment (Niemi et al. 2014), similar trends
towards increased digitalisation have been seen in Finnish HEIs (Wennberg et al.
2018).

While digital learning and digital assessment, also in the HE context, are
increasingly popular topics for research, little examination of the digitalisation of
RPL, especiallywithin the university language centre context, has been performed.
Therefore, in this paper we describe the new, mostly electronic, RPL examination
system launched in September 2019 at theUEFLanguage Centre for the recognition
of non-formal and informal learning of EAP. The implementation of the new sys-
tem is described, with a justification of the transition from the previous on-campus
examinations to the electronic system. The planning and implementation of the
electronic examination system are described, as are RPL assessor experiences and
upcoming student data of the new RPL process.

2 RPL assessment in the Finnish university
language centre context

The recognition of non-formal and informal learning as part of university degrees
in Finland was established in 2005 and it has since allowed students to be
accredited for learning acquired outside of formal learning (Government Decree
on University Degrees 797/2004), including their academic and field-specific
language and communication proficiency. In Finnish HE, the concepts of RPL and
validating non-formal and informal learning are particularly highlighted because
of the student age structure: Finnish university students are older than in most
European Higher Education Area (EHEA) countries and enter university studies
from increasingly heterogeneous backgrounds (Ministry of Education and Culture
2013; Ursin 2019). Therefore, the value of lifelong learning and learning acquired
in a variety of learning environments and stages throughout one’s lifetime is
emphasised in Finnish HE.

1 https://e-exam.fi/in-english/.
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Another impetus for the strong implementation of the RPL principle in Finnish
HE came with the recognition recommendations provided by the Finnish Uni-
versity Rectors’ Council and the Rectors’ Conference of Finnish Universities of
Applied Sciences (2009). These also prompted national development projects to
create national guidelines for recognition in various HE study fields. In 2011, the
national recommendations for the recognition of non-formal and informal lan-
guage learning were produced (RPL in Higher Education 2011). The recommen-
dations offer university language centres various methods to assess students’
prior learning such as examinations, portfolios, interviews, other written or
oral contributions, expert lectures, learning diaries or assignments, the European
Language Portfolio or any other suitable combination of the above.

On a national level, course-specific written and oral examinations are most
commonly used for RPL and validation in Finnish university language centres,
followed by portfolios and/or oral interviews (Anttila et al. 2014; Pilkington et al.
2019). Also the UEF Language Centre, based on the national recommendations,
opted for the systematic system of RPL examinations for language and commu-
nication studies included in degrees, to be administered by assignedRPL assessors
in each language (University of Eastern Finland Language Centre 2016). In Euro-
pean RPL policy, tests and examinations have been recommended for assessing
skills obtained through non-formal and informal learning, particularly for their
cost-effectiveness, extended applicability and perceived fairness (Cedefop 2015).

Various forms of formative and summative proficiency and performance testing
have indeed been actively utilised for language assessment purposes since the
1970s (Green2014; Shohamy2007). Assessingproficiency in languages for academic
and professional purposes in HE, however, is a specific method of communicative
language testingwhich considers languageperformance,field-specific contexts and
communicative capacity (Douglas 2013). Therefore, RPL assessment of university
students’ non-formal and informal learning of EAP is essentially EAP performance
and proficiency testing where the skills are assessed in relation to course-specific
learning outcomes. According to Shohamy (2007), this type of testing includes
linguistic skills in a specific domain, and success in such assessment requires a
needs analysis for the specific context, conditions and criteria.

The validity of such examinations and assessment does require a close scru-
tiny of both the criteria for the testing and the specificity and authenticity of the
activities and materials (Dolgova and Siczek 2019; Douglas 2013; Vahed and Alavi
2019). At the UEF Language Centre, the validity of the RPL examinations for EAP
has always been pursued by matching the examination activities as closely with
the course content and learning outcomes are possible, including striving for
authentic EAP language use and specifying materials for the students’ degree
programmes.
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The RPL examination system in place since 2010 at the UEF Language Centre
has been subject to study, especially with students of Business and Economics. In
2013 business students regarded the RPL examination process as functional and
convenient (Tuomainen 2014). In a larger study (Tuomainen 2015), students of
Business andEconomics favoured the examination above other suggestedmethods
of RPL assessment, especially due to the time-saving element of completing RPL
assessment versus the corresponding course. Even studentswhohadnot taken part
in any RPL assessment, were in favour of an examination to assess their prior
learning of EAP. More recently, the RPL system at the UEF Language Centre was
appreciated for the versatile and authentic nature of the examination in relation to
the course learning outcomes. The communicative and collective implementation
of the examination, with the RPL participants and the RPL assessor engaging in a
variety of written and oral tasks, was regarded positively by students (Tuomainen
2018).

However, while examinations are a common method for assessing prior
learning and have obtained encouraging feedback from participants, some RPL
scholars are critical of examinations. For instance, Andersson (2008) has argued
that examinations represent governing and power relations in formal education,
and can be seen to force non-formal and informal learning into formally accepted
competence. Similarly, other scholars have argued that recognising non-formal
and informal learning in formal ways can limit the assessment and omit much of
the learner’s own interpretations of experience (Cordova et al. 2014; Hamer 2013;
Harris 2018; Snyman and van den Berg 2018). However, within the context of HE
language and communication studies, where non-formal and informal learning
are related to language learning, proficiency and competency, the role of the
RPL applicant’s perceptions of experience may carry less significance than in
knowledge and experience based RPL assessment.

3 The digitalisation process

Learning technologies can be defined as tools and resources which have been
designed particularly for the education sector and aim at transforming learning to
be more accessible and personalised (Adams Becker et al. 2017; Saville 2017). The
use of learning technology and digitalisation can assist students in proceeding
more effectively with their studies, including tests and assessment. For instance, if
RPL examinations for EAP utilise constructed responses such as essays, the use of
technology and computers can assist the RPL applicant in constructing the text
and facilitate the RPL assessor’s marking and scoring (Schmidgall and Powers
2017). Other benefits of organising computer-based testing, such as for RPL
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assessment purposes, include reduced costs, quicker reporting of results, greater
flexibility of locations and timing, enhanced security and lower storage costs of
digital test materials (Saville 2017).

3.1 Digital RPL in line with European RPL guidelines

The digitalisation of the evidence and documentation of non-formal and informal
learning can be seen to support the quality assurance of RPL, as required of
educational systems and institutions within the EHEA. According to the European
Commission (2012), RPL systems must enable equal access to the process which
should be fair, transparent and impartial. Therefore, the use of a more flexible
process for RPL with a nationwide electronic examination system, such as this at
UEF with a high number of off-campus students, can be seen to enhance students’
access to RPL as time and location restrictions are reduced. The digitalisation of the
RPL assessment can also be seen to be more respectful of individual rights and
equal access and therefore supportive of the overall legitimacy of the RPL system
(Cedefop 2015; Joosten-ten Brinke et al. 2009; Lepänjuuri and Burns 2014).

A recognition process for non-formal and informal learning within the EHEA
typically includes identification and documentation, as described by the Council
of the European Union (2012). In the initial stage, a HE student would identify
his/her learning acquired in non-formal and informal learning environments in
connection with the course- or module-specific learning outcomes in order to
estimate whether an RPL process is viable. This highlights the significance
of self-assessment in the RPL process to assist the student to reflect on prior
learning (Brantmeier et al. 2012; Everhard 2015). If implemented digitally,
the self-assessment questions and criteria could be more readily available to
students and thus prompt more introspection and help the student to visualise
meaningful accomplishments, skills and knowledge for the RPL process (Airola
2012; Browning 2018; Van Kleef 2014).

In the second stage of recognising non-formal and informal learning, the
documentation or production of evidence of learning, RPL policies and guidelines
allow for several methods to be adopted, including tests and examinations. It can
be argued that in a more digitalised RPL process, the digital collection of docu-
mentation and evidence could increase the flexibility and efficiency of the process
when time and location limitations are reduced. Digitalisation can provide stu-
dentsmore freedom to plan their RPL processes and thus individual circumstances
can be better accommodated. As a result, the transparency of the process and the
necessary equal treatment of students are reinforced (Travers and Harris 2014;
Werquin 2010).
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3.2 Implementation of the digitalisation project at UEF
Language Centre

The development of the RPL assessment at the UEF Language Centre stemmed from
systematically developing teaching andassessment practices. Since the current RPL
system for EAPhadbeen inplace since 2010, and studies hadbeenperformedon the
system and students’ views on it, suggestions for development and enhancement
had already been provided. The development was also influenced by Green’s (2014)
principles of effective language assessment: Planning, Reflection, Improvement,
Cooperation and Evidence (PRICE). The beginning of the digitalisation process
with regards to the PRICE principles is detailed below in Figure 1.

The digitalisation of the RPL system was further encouraged by the active use
of digital learning technology at the university. There was a collective wish from
the Language Centre RPL assessors to develop the RPL examinations with an
increased focus on digital, distance and blended learning environments, in line
with Finnish HE policies (Ministry of Education and Culture 2018) and the strategy
of the university (University of Eastern Finland 2018). In line too with previous
studies, there was a need to increase the role of students’ self-assessment and self-
reflection within the RPL process, as previously some students had problems
connecting their prior learning and the course-specific learning outcomes,
resulting in unsuccessful examinations (Tuomainen 2015). It was estimated that
digital self-assessment could be easier for the RPL applicants to evaluate the
relevance of their prior learning.

Figure 1: The digitalisation process through the PRICE principle for effective language
assessment (Green 2014).
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EAP has been the most popular language for RPL at the UEF Language Centre.
In 2018, 374 students were assessed for their prior learning and nearly half of the
number, 190 students, completed their RPL assessment for EAP. With this large
number of RPL applicants for EAP, attempts were made to provide more options
and alternatives to complete the RPL examination tasks and components in the
students’ own schedules, especially using the new EXAM electronic examination
system provided by the university’s Student and Learning Services. The EXAM
system is operated under a Finnish digitalisation project DigiCampus2 which is
funded by the Finnish Ministry of Education and Culture and coordinated by the
University of Eastern Finland (DigiCampus 2019).

Since the EXAM system operates nationally in Finland on 13 different HEI
campuses (EXAM Consortium 2019), the system allows HE students to complete
electronic examinations on any of the locations. UEF has a significant number of
studentswho reside in different parts of Finland (Ministry of Education andCulture
2014) and they actively seek distance and digital assessment opportunities. Thus,
utilising the EXAM system would allow students in the RPL process to complete
tasks with a computer under examination conditions but with relative freedom
to select the time, date and location. The cost and workload of creating and
maintaining a large databank of items for digital testing have been mentioned as
limitations of digitalised testing (Saville 2017); however, after the initial workload,
digital assessment can be more efficient than organising standard on-campus,
pen-to-paper examinations.

The project of transforming the RPL examination system began in spring
2019, with the aim of implementing the system in September 2019 for the autumn
semester RPL examinations. As the UEF Language Centre operates on the two
campuses in Finland, Joensuu and Kuopio, the project was conducted by the
two designated RPL assessors for EAP on both campuses, Annemari Heinonen
in Joensuu and Satu Tuomainen in Kuopio. A grant was obtained from the uni-
versity’s Learning Environment Development Fund (University of Eastern Finland
2019) to assist in the development of the digital examination system, including the
creation of examination databases and to test, evaluate and finalise the system
before its launch in September 2019.

4 Findings

Since the digitalisation of the RPL assessment is on-going, we present here the
results of the current situation of the RPL assessment digitalisation, including the

2 https://digicampus.fi/.
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concrete change from the old RPL system to the new one, statistical information
about the changes introduced by the new system, and views and experiences of the
RPL assessors regarding the first implementation of the process. Data on RPL
student experiences and views, obtained with online surveys, will be published in
subsequent studies.

In this initial stage of the transition, not all RPL examinations for EAP at the
UEF Language Centre could be included in the new digitalised RPL process
becausemany included assessment tasks that could not be replicated in the EXAM
system. While functional in many ways, EXAM currently does not offer a full
variety of task options for language proficiency assessment. Therefore, courses
where the EXAM electronic examination system could be used effectively were
selected for the digitalisation.

Another criterion for selectionwas that in some degree programmes at UEF the
intake of students is extensive (e.g. Medicine in the Kuopio campus), and this
correlates with the number of students who register for the RPL examinations for
EAP. In past years, however, the number of students with non-attendance and/or
non-cancellation had been increasing especially in the Kuopio campus. This un-
certainty of the actual number of participants frequently resulted in additional
work and planning for the RPL assessor.

Based on these criteria, seven EAP courses and their RPL examinations were
selected for the digitalisation process. The level, scope, campus and degree pro-
grammes of the courses can be seen in Table 1.

Overall, on the basis of the above mentioned considerations regarding the
chosen courses, major transformations took place from the old RPL system to the
new one. The RPL examination system was changed for most of the practicalities
of the exam, paying more attention to the previously raised concerns by RPL
assessors on the role of self-assessment and assessor workload, and RPL par-
ticipants’ issues concerning flexibility of time and location. The new system
aimed to lessen the RPL assessor workload with the digital assessment of the
written part of each examination and potentially reduce the number of failed RPL
applicants with a two-part, two-stage examination. Feedback was also given
more weight in the entire RPL examination process to enhance the student
experience. Table 2 describes the characteristics of the the old RPL examination
system for EAP in 2010–2018, and the new digital system created for 2019
onwards.

The implementation of the new digital RPL examination system for EAP
yielded immediate results. In the Kuopio campus of the UEF the number of RPL
registrations decreased in the new system whereas the Joensuu campus saw
an increase in RPL registrations. The numbers of RPL registrations, attendants,
unsuccessful students (including those who failed to attend the examination) and
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successful students are listed in Table 3 for autumn semesters 2017 and 2018 before
the implementation of the new system, and for autumn 2019 with the new system.

Since the RPL participant survey data is still being elaborated, at this stage we
can only speculate on the reasons for the changes in registration numbers. One
reason for the decrease in the Kuopio campus may be that the new registration
process increased the role of self-assessment and self-reflection, since potential
RPL participants had to answer questions about their prior learning of EAP and
indicate how their prior learning matched the course learning outcomes. There-
fore, students who were accepted for the RPL examination based on their self-
assessment of learning, arguably had a clear view of how relevant their prior
learning of EAP was for the examination.

The smaller number of RPL applicants in the Kuopio campus may also have
been a result of the change to a two-part, two-stage examination. In the new
system, all students first have to complete the EXAM electronic written part, and
only thosewhopass it with a suitable level of academicwriting (content, language,
style, accuracy) are invited to the oral component of each examination. This may

Table : UEF Language Centre EAP courses in the RPL digitalisation process.

Course Level Campus Degree programmes

Advanced English Academic
and Professional Communication
 ECTS

Master Kuopio Dentistry, Medicine

Advanced English Academic
and Professional Communication
 ECTS

Master Joensuu,
Kuopio

Applied Physics, Biology,
Biomedicine, Chemistry,
Computer Science,
Environmental Science, Forestry,
Mathematics, Physics

Advanced English Academic
and Professional Communication
 ECTS

Master Joensuu Law

English Academic and
Professional Communication
 ECTS

Bachelor Kuopio Clinical Nutrition,
Health Promotion,
Nursing Science, Pharmacy

English Academic and
Professional Communication
 ECTS

Bachelor Joensuu,
Kuopio

History, Geography, Humanities,
Social Sciences, Social Work,
Theology

English Academic and
Professional Communication
 ECTS

Bachelor Joensuu Psychology

Scientific Writing and
Presentations  ECTS

Master Kuopio Pharmacy
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Table : The old and new RPL examinations for EAP at the UEF Language Centre.

Examination
characteristics

Old RPL examinations for
EAP –

New RPL examinations for
EAP –

Self-assessment Optional using self-assessment
questions on the Language
Centre RPL website

Mandatory with required
self-assessment questions before
registration

Registration Open to all students Open to all students but registration
confirmed based on self-assessment

Exam available Organised twice during the
academic year (autumn/spring)
in one day

Organised twice during the academic
year (autumn/spring) within a
four-week period

Exam schedule Written and oral part during the
same day

Written part in electronic EXAM system
during one week, oral part on a set day

Location On campus EXAM can be completed in  locations
in Finland, oral part organised on
campus or online

Written part Pen-to-paper academic essay
for  min

Electronic academic essay for  min

Oral part For all participants. Face-to-face
on campus, pre-prepared academic
presentation and discussion

Only for those who pass the electronic
written part. Face-to-face on campus or
online, pre-prepared academic
presentation and discussion

Feedback Provided only when asked by the
participant

Feedback provided on both written
and oral parts to all participants

Table : RPL examination numbers in – in the old system and in  in the new system.

RPL system Year and campus Registered Attended Faileda Passed Passing
percentage

Old system Autumn 

Joensuu campus
    %

Old system Autumn 

Joensuu campus
    %

New system Autumn 

Joensuu campus
    %

Old system Autumn 

Kuopio campus
    %

Old system Autumn 

Kuopio campus
    %

New system Autumn 

Kuopio campus
    %

aFail in the RPL assessment results fromeither failing the examination, or failing to attend the examinationwhile
registered.
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have deterred some students from registering if they had assessed their skills in
written EAP proficiency to be insufficient. However, several students on both
campuses still failed the written part of their examination and thus the entire
examination.

The increase of participants on the Joensuu campus, on the other hand, may
have been due to the increased flexibility of the system: themajority of the students
participating in the RPL examinations for EAP in Joensuu were Master’s level
students who no longer live in the city and perhaps found the new digital exam-
ination more convenient.

Furthermore, as seen in Table 3, a positive trend can be observed in the new
system regarding the percentage of students passing their RPL examinations for
EAP. The new system increased the overall pass rate on the Kuopio campus from
21% in the 2018 autumn semester to 43% in autumn 2019, while the percentage on
the Joensuu campus remained high in both systems. Even though the pass rate
dropped by 25% on the Joensuu campus, the overall number of students passing
the examination was still higher than in previous years.

From the RPL assessors’ perspectives, the transition to the new digitalised
system has been successful on the whole. The initial workload from planning,
creating and testing the databases for the EXAM system was considered laborious
but since the implementation of the system the workload compared to the old
examination days has been reduced. Administrative tasks in the RPL registration
process and correcting the electronic examinations both take less time, and there is
less uncertainty about the actual number of participants. In addition, the two-part,
two-stage examination has reduced time and resources needed for the second, oral
part of the examination, as students first must pass the written part to be eligible
for the oral part.

Based on the RPL assessors’ perceptions of the first semester of the new RPL
examinations for EAP, students who take part appear more conscious of how their
skills and abilities match the required learning outcomes and therefore provide
better candidates for passing the examinations. Students have also indicated they
appreciate the more flexible time and location options for the examinations,
although suggestions have already beenmade tomake the RPL examinations fully
digital, so that the oral components of each examination could also be performed
and assessed through online methods.

The next stage in the digitalisation process is the collection of student feed-
back on the new RPL system and its implementation. Since the recognition
processes for non-formal and informal learning are inherently student- and
learner-centric, it is crucial that the development of this process involves the
students. A randomly selected group of students was already involved in testing
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the system in August 2019, and the feedback data collected in December 2019 and
May 2020 will be analysed in a future study in order to provide a more complete
picture of the results of the new digitalised RPL examinations for EAP.

5 Conclusions

The concepts of recognition and validation, and especially for non-formal and
informal learning in the HE context, are still relatively novel, and their methods
under-used and varied. Research on RPL in Finnish HE has so far concentrated
mostly on formal learning and establishing systems for formal validation and
accreditation, with limited attention to non-formal and informal learning, possibly
partly due to the vast array of assessment methods. Therefore, more research on
assessing non-formal and informal learning is essential, including the context of
academic and professional language and communication proficiency.

The aim of this study was to describe the transition from a traditional RPL
examination to a more digitalised one at the UEF Language Centre. Modern HE
continues to evolve and thus methods and materials for teaching and assessment
must be developed accordingly. University students are increasingly comfortable
with the use of computers for their study purposes, andmanymay prefer the use of
computers for their assessment (Saville 2017). Computer-based testing has also
been argued to introduce a more efficient and secure assessment environment
while enhancing the test-taking experience (Zou and Thomas 2019).

The use ofmore digital learning and assessment environments had already been
suggested in previous studies regarding the RPL system at the UEF Language Centre
(Tuomainen 2015; 2018). Therefore, the project to transition some EAP examinations
to the EXAM electronic examination system was a logical progression, particularly
considering the extensive distance learning student population at UEF (Ministry of
Education and Culture 2014). With the new digital system we consider that the
efficacyofRPLassessmenthas increasedsince the students’ self-assessment and self-
reflection have a larger role in support of their prior learning and the methods used
provide more flexibility and efficiency for both students and assessors.

A comprehensive and varied RPL process, even with examinations, can entice
and engage students in the process of self-assessment and reflection regarding
their non-formal and informal learning of EAP. An examination requires prepa-
ration and contemplation of skills in advance but also utilises the application of
those skills and knowledge in the examination itself. From the RPL assessors’
viewpoint at least, the RPL examination system and its new more digital imple-
mentation appear to be a functional method of assessing the students’ non-formal
and informal learning. However, the success or failure of the system is ultimately
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decided by the RPL participants, whose views and experiences of the new system
will be collected next in this on-going project.

As this digitalisation project continues, further developmental work will be
conducted to develop the RPL system at the UEF Language Centre. After this first
stagewith the new system, we hope to continue to improve the system into an even
more functional and learner-friendly direction and extend the system to include
more courses. In the current technology-enhanced and computer-assisted learning
and assessment environments, both students and RPL assessors can benefit from
more options, flexibility and convenience for the RPL assessment methods, loca-
tions, scheduling, assessment and feedback.We hope that through this systematic
development process we can encourage the use of versatile and flexible teaching
and assessment methods in language centres across the EHEA, develop university
pedagogy and enhance opportunities for more fluent and continuous completion
of HE studies.We alsowish universities and university language centres across the
EHEA will continue to support these efforts.
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